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Winona State University
Counselor Education Department
CE 658: Microskills
Semester Hours: 3

Course Location

Broadway Bldg, Rochester and Zoom as needed

Instructor

Mary Fawcett, Ph.D.

Instructor Phone &
E-Mail

507-457-5338

Program Website

https://www.winona.edu/counseloreducation/

Instructor Office Location

351 Helble Hall, Winona
Mondays, 2-5pm (Winona), Tuesdays 3-5pm (Rochester) and Thursdays, 12-5pm
(Winona). Other times by appointment.

Instructor Office Hours:

I. COURSE DESCRIPTION
This is a practice course, which provides a systematic skills approach to developing basic
counseling skills. Students will have the opportunity to practice micro-skills (e.g., rapport
building, attending, paraphrasing, etc.) on a weekly basis. P/NC only.

II. COURSE PREREQUISITES
Prerequisites: Admittance to Counselor Education Department and successful completion (B
grade or better) in CE 601 - Foundations of Counseling (or concurrent enrollment). P/NC only.
Offered annually.

III. COURSE OBJECTIVES
Students who complete this course will:
1. able to apply basic and advanced counseling techniques in a structured learning environment.
2. be able to develop a self-awareness of abilities, behaviors, values, and attitudes and how they
impact on performance in counseling.
3. be able to acquire proficiency and gain confidence by applying theoretical knowledge in a
helping relationship.
4. be able to learn the basic difference between interviewing and counseling.
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6. be able to become intentional in the selection and use of basic and advanced helping skills.
7. be able to learn to critique the work of self and others in a constructive manner.
8. be able to develop an understanding of diversity of clients and how to apply basic helping
skills in a culturally rich society.

IV. COURSE REQUIRED TEXTS, RESEARCH BASE & TECHNOLOGY
Ivey, A. & Ivey, M. B. (2013). Intentional interviewing and counseling: Facilitating
client development in a multicultural society (8th ed.). Brooks/Cole Publishing
Company. ISBN-13: 978-1285065359
Additional materials and resources posted on the related course D2L page.

V. COURSE CONTENT AREAS
This course meets the Council for the identified Accreditation of Counseling and Related
Educational Programs (CACREP, 2016) core content standards. Standards for the Clinical
Mental Health Counseling, and/or School Counseling content areas are outlined below as
well (if applicable). The evaluation methods linked to specific standards for CE 658 are
included.

2016 CACREP STANDARDS
CORE

2. SOCIAL AND CULTURAL DIVERSITY

2d. The impact of heritage, attitudes, beliefs, understandings, and
acculturative experiences on an individual's views of others.
2e. The effects of power and privilege for counselors and clients.
2f. Help-seeking behaviors of diverse clients.

5. COUNSELING AND HELPING
RELATIONSHIPS

5f. Counselor characteristics and behaviors that influence the
counseling process.
5g. Essential interviewing, counseling, and case conceptualization
skills.

Microskills
Tapes/
Transcripts
X
X
X

X
X

2016 CACREP STANDARDS
SCHOOL COUNSELING

3. PRACTICE

3f. Techniques of personal/social counseling in school settings.

X

Wellness
Plan

Wellness
Report

2

3
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VI. METHODS OF INSTRUCTION
The instructor will employ a variety of instructional methods to facilitate student
learning including lecture, role-modeling counseling sessions, video, and
discussion.
Course
Obj.

1-8

2

Assignment

Microskills Tapes/
Transcripts

Wellness Plan & Report

CACREP
Standards Assessed

Code: Core/CMHC/School
Core: 2d, 2e, 2f, 5f, 5g
School: 3f

N/A

Due Date

Points

weekly

91
(each
session
worth 7
points)

9/7/21 and 11/30/21

9
(Goal
setting:
4 points;
Wellness
Report:
5 points)
100

A. Description of Assignments
Recorded Sessions
**Informed Consent by Volunteer Clients is in Appendix B and due 8.31.21**
Do NOT WRITE THE CLIENT’S NAME ANYWHERE ON THE TRANSCRIPT.
Thirteen recorded sessions will be submitted on a weekly basis. Each session is worth 7 points.
Any insufficient submitted session may be turned back to the student to be “redone” for a higher
grade. A total of 80 points for the 13 sessions must be earned for a passing grade.
Your sessions will be made with a partner from this class who becomes your “client”. As you play
“client”, two options are: 1) use a real scenario from your history that is resolved and/or 2) use
presenting issues from someone you know well. On occasion your instructor will ask you to share
something “real” for the purpose of a taping assignment and you will use your own discretion about
how much personal information you share.
Use electronic devices that enable you to develop your transcript at a later time. Please ensure the
following:
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1. The microphone is working, and voices can be heard distinctly (if session is not clearly
audible, you will have a tough time completing your transcript). You must complete your
transcript by hand, not using an app. (Note: apps are not 100% accurate and you need to
practice transcription for future classes.)
2. DO NOT RUSH, even if tape runs past assignment time.
Instructions for Recording and Transcription
(1) Assume your client has already signed a release for taping (and mention this) at the
beginning of the session. [Thank you for signing the permission to tape form, allowing me
to tape this session. I will be transcribing our session for my instructor, who will be giving
me feedback on my skills. I will destroy the session as soon as I’ve completed my
transcription. In no place will your name be written on the transcript. If you want me to
stop taping at any time, I will do so.]
Assume your client has already signed the Informed Consent Form which outlines the
following:
[For non-minors: everything you say is confidential—kept between you, me and my
supervisor—unless you tell me you intend to hurt yourself, or someone else; or if you tell me
about abuse of a child, elderly person or vulnerable adult; If I hear something that needs to
be reported at any time, I will let you know before I do so if at all possible.]
[For minors: everything you say is confidential—kept between you, me and my supervisor—
unless you tell me you intend to hurt yourself, or someone else; or if you tell me about any
abuse you are experiencing or have experienced, abuse of another child/adolescent, elderly
person or vulnerable adult. I’m also mandated to tell your parents if you are doing anything
that sounds harmful. Additionally, your parents have a legal right to review session notes
and ask about our work together. I have explained to them that it is in your best interest if we
keep things you tell me between us. If I hear something that needs to be reported at any time
to your parents or to authorities, I will let you know before I do so when possible.]
(2) After Recording
Do NOT WRITE THE CLIENT’S NAME ANYWHERE ON THE TRANSCRIPT.
Do NOT WRITE THE CLIENT’S NAME ANYWHERE ON THE TRANSCRIPT.
Do NOT WRITE THE CLIENT’S NAME ANYWHERE ON THE TRANSCRIPT.
(1) Make a transcript of the tape, using the TRANSCRIPT FORMAT and identify
microskills correctly;
(2) Write one paragraph about your strengths, one paragraph about your areas needing
improvement, and a final paragraph about your goals for the future sessions.
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Transcribe each tape according to the attached TRANSCRIPT FORMAT on a Word.docx.
Type on one side of the page only and type. No handwritten transcripts will be accepted.
Please use Word.docx ONLY. Please follow directions exactly.
Do NOT WRITE THE CLIENT’S NAME ANYWHERE ON THE TRANSCRIPT.
Keep confidential what is discussed in sessions, except when we are processing skills and
sessions in class.
Do NOT WRITE THE CLIENT’S NAME ANYWHERE ON THE TRANSCRIPT.
[See transcript example in Appendix A.]
Wellness Plan Assignment
Students will complete the wellness assessment (not to be turned in) in the course text in Chapter
2 and review the Wellness Wheel (found in D2L under Content) and create 3-5 wellness goals to
engage in during the semester and submitted during the third week of the term. Suggestions for
goals are self-care oriented: exercise, food, sleep, meditation, etc.
Make sure you write the goal and specific objective:
Goal: I will sleep 7 hours a night
Objective: I will be in bed by 11pm every night and get up at 6am every day
Goal: I will eat better
Objective: I will eat one veggie and one fruit every day
I will eat out once a week
I will have breakfast every morning
A Wellness Report will be submitted at the end of the semester and should include a description
about the successes and failures, along with plans for future semesters. A grade of P for this
assignment will be assigned if 6 points are earned.

B. Grading for Course
Recorded Sessions
Criteria

Points

Fewer than 3 questions

1 point

Use of all skills highlighted in class

1 point
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Skills are identified correctly; PS
Statements are used appropriately

1 point

Skills are used w/out counselor
agenda/bias

1 point

Session lasts for assigned length

1 point

Client (and other names) are not
written on the transcript

1 point

Self-critique and Plan for next session
are correct and relevant

1 point

Wellness Plan and Report
Criteria
Goal setting

Wellness Plan Assignment “P”
(Pass)
Student developed 3 to 5 wellness
goals that are specific, measurable,
and realistic.
By midterm, Student developed
alternate goals if original goals were
not realistic.

Wellness
Report:
Reflection on
commitment to
personal plan
for well-being.
Wellness
Report:
Monitoring
effort and
progress
Wellness
Report:
Connection
reflection

4 point
Student demonstrated sincere
attempts to follow plan.

Wellness Plan Assignment NC (No
Credit)
Student’s goals are not specific,
measurable, or realistic.
By midterm, Student did not make
alternate goals if original goals were
not realistic.
0 point
Student demonstrated minimal
attempts to follow plan.

2 point

0 point

Student demonstrated evidence of
tracking/monitoring “effort” and
progress throughout Wellness Plan
project process.

Student demonstrated no evidence of
tracking/monitoring “effort” and
progress throughout Wellness Plan
project process.

1 point
Student connected to personal
experience/learning and made
comments on changes and/or

0 point
Student made little connection to
personal experience/learning. There
is little changes and/or personal and
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personal and professional growth in
thinking and understanding of self.
2 points

7

professional growth in thinking and
understanding of self.
0 point

TEVERA
Winona State University Counselor Education Department is implementing an online
platform Tevera to manage students' formal evaluations and field experience. Once you create
the Tevera account, the account will be yours after graduation and you can take it anywhere you
go. This is specifically significant in CE 658 and CE 615 when you are evaluated mid-term and
final term for your progess in the program.This is specifically significant when you are applying
for licensure and practicum and internship hours/dates are requested.
Tevera will allow you to:
Search for approved field sites that complement your professional interests and personal
strengths
Apply for and confirm your field placements online
Track your hours toward graduation and licensure
Run time tracking reports for your field instructors to sign
Automate the process for submitting site evaluations, required documents, and other program
assessments (e.g., CCS)
Review more benefits that Tevera offers, click here
Students should have received an email from Tevera asking them to register as a user.
Register with Your Activation Code
1. Go to your university’s unique database (winona.tevera.app) and click on the “Register”
button.
2. Enter your university email address and click “Register”.
At this point, the system will verify that your administrator (Casey Pronschinske
at casey.pronschinske@winona.edu) has added you to the database. If you’re not
verified, please contact your program administrator to add your email address.
3. You’ll receive a registration invite to your university email account from Tevera
<noreply@tevera.com>.
4. Have on hand the code you obtained from the bookstore or from Casey Pronschinske
(Admin).
5. Follow the email’s instructions to log in to Tevera. You will need to:
o

o
o

Agree to terms and conditions
Provide your code (Code Provided within your email)
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Email support@tevera.com with any questions.
Add noreply@app.tevera.com to your Contacts list to ensure that the registration email is not
sent to a junk or trash box.
Students will need to register in order to apply for field placement, log the practicum/internship
hours and activities toward graduation and licensure, and submit evaluations and other
assignments.
IMPORTANT: Once registration is done, take a look at the training videos and articles
about the Student Journey to better understand how Tevera helps you complete your most
important tasks, visit Student Onboarding page.
Students will receive a reminder email from Tevera prompting to complete the Counselor
Competence Scale (CCS). This assessment will be administered to assess students' fits for the
training throughout the semester and your time in the program.
In CE 658 Microskills class, the course instructor will complete the CCS twice (Mid and Final)
to evaluate the students' fits and progress (results will be given their scores and sign that they’ve
been informed of their evaluation data), and students will be required to complete the CCS as
well.
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VIII. UNIVERSITY EXPECTATIONS & COURSE POLICIES
A. University Expectations and Resources
Diversity Statement: This is meant to be a safe, welcoming, and inclusive classroom
environment for students of all races, ethnicities, sexual orientations, gender
identities/variances, ages, religions, economic classes, and ability statuses. As such, you will be
encouraged and challenged to use language and basic counseling techniques that are respectful,
inclusive, representative and culturally appropriate.
Academic Integrity: Students are expected to practice professionalism and academic integrity in
all assignments and class discussions. This includes but is not limited to treating other students
and the professor respectfully, engaging in meaningful class discussions, thinking and writing
critically and thoughtfully, creating original works, and citing all resources using APA format.
Plagiarism will result in loss of credit for this course, and further consequences may result from
the university system. The collegiate policy on plagiarism and cheating is outlined in the
Student Handbook. It is your responsibility to be aware of this policy. You can also find it
online at: http://www.winona.edu/sld/academicintegrity.asp.
Electronic Device Notice: As a matter of courtesy to your classmates and the instructor, please
turn off your beepers, cell phones, and any other electronic devices that make any noise.
Laptop/PDA Policy: Excluding students with a documented disability, the use of laptops and
PDAs in class is prohibited without prior permission of the instructor.
Class Visitor Policy: Due to the clinical nature of this course in this curriculum, visitors of any
age are not allowed without prior permission of the instructor.
E-mail Policy: You are assigned a university e-mail account that will be used by professors.
Students should make every effort to get to know their account and check it regularly.
Accommodations: Students with documented disabilities who may need accommodations, who
have any medical emergency information the instructor should know of, or who need special
arrangements in the event of an evacuation, should make an appointment with the instructor as
soon as possible, no later than the 1st week of the term. According to Section 504 of the
Rehabilitation Act of 1973, students with disabilities have the right to receive necessary
reasonable accommodations and support services to allow equal access at Winona State
University. If you have a disability that requires accommodations, you are eligible for support
through access services, found at http://www.winona.edu/accessservices/gettingstarted.asp.
Commitment to Inclusive Excellence: WSU recognizes that our individual differences can
deepen our understanding of one another and the world around us, rather than divide us. In this
class, people of all ethnicities, genders and gender identities, religions, ages, sexual
orientations, disabilities, socioeconomic backgrounds, regions, and nationalities are strongly
encouraged to share their rich array of perspectives and experiences. If you feel your
differences may in some way isolate you from WSU’s community or if you have a need of any
specific accommodations, please speak with the instructor early in the semester about your
concerns and what we can do together to help you become an active and engaged member of
our class and community. Campus resources for students:
http://www.winona.edu/diversity/estatement.asp.
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B. Graduate Student Resources
General Information: Academic calendar, forms and other procedures for graduate students can
be found at http://www.winona.edu/gradstudies/currentstudents.asp
WSU-Rochester Student & Campus Services, UCR Room SS128, 285-7100,
(www.winona.edu/rochester/):
RCTC Counseling Center, UCR Room SS133; 285-7260
(www.rctc.edu/counseling_career_center/)
UCR Learning Center, UCR Room AT306; 285-7182
Counseling Services: Graduate school can be very stressful. Counselors are available in
Winona and through partnership with RCTC on the UCR campus to help you with a wide range
of difficulties.
WSU counselors in Winona are located in the Integrated Wellness Complex 222 and they can
be reached at 457-5330. The RCTC Counseling Center is located in SS 133 and can be
reached at 285-7260.
Other Support Services: WSU-Rochester Student & Campus Services Office and the WSU
Inclusion and Diversity Office are dedicated to helping students of all races, ethnicities,
economic backgrounds, nationalities, and sexual orientations. They offer tutoring and a wide
range of other resources.
The WSU-R Student & Campus Services Office is located in Room SS128 on the UCR campus
and can be reached at 285-7100. The WSU Inclusion & Diversity Office is located in Kryzsko
Commons Room 122, and they can be reached at 457-5595. Information about the KEAP
Center, dedicated to supporting diversity on campus, can be found here:
http://www.winona.edu/diversity/22.asp.
UCR Learning Center – Rochester: For help with writing and the development of papers on the
WSU-Rochester campus, contact personnel in AT306 or call 285-7182.
Writing Center - Winona: The Writing Center offers free, individualized instruction in all forms
and disciplines during any stage of writing, reading, or research. Call 507.457.5505 for an
appointment. Walk-ins also welcome.
Student Grievances: Students are encouraged to speak directly with instructors when concerns
arise. When issues cannot be resolved between the student and the instructor, students have the
right to due process. Such complaint procedures are available online at:
http://www.winona.edu/sld/studentgrievance.asp
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IX. COURSE SCHEDULE
DATE
Topic

CACR
EP
Stand
ards
Core/CM
HC/Schoo
l

8/24/21

8/31/21

9/7/21

9/14/21

9/21/21

Chapter 1, Introductions,
syllabus, make first
recorded session.

Chapter 2, Wellness
Assessment and Plan
Record session

Chapter 3, Record session

Chapter 4, Record session

Chapter 5, Record session

9/28/21

Chapter 6, Record session

10/5/21

Review Chapter 6 Record
session

Content

Activities & Assignments

Core:
2d, 2e,
2f, 5f,
5g
School:
3f

Introduction to the course, overview
of skills (p. 11) empathy vs sympathy
(p. 15), RESPECT (p. 18),
multiculturalism; skills: questions/no
questions, RC, RF

Lecture and discussion,
recorded role play

Core:
2d, 2e,
2f, 5f,
5g
School:
3f

attending (pp. 66-68), ethical
practice (confidentiality and
competence), informed consent,
multicultural competence,
Wellness Assessment; skills: RC,
RF, Foc with client scenario based
on RESPECT identity

Transcript 1 Due
Informed Consent Due in
Dropbox (See Appendix B)

attending behaviors, verbal
tracking and goal setting vs letting
client tangent; skills: RC, RF, Foc,
Enc

Transcript 2 Due
Wellness Assessment and
Plan due to D2L dropbox

nonverbal behaviors, client
observation, key words, concrete
vs abstract, discrepancies; skills:
RC, RF, Foc, Enc, CO

Transcript 3 Due

questions, client observation,
identifying strengths and cultural
values; skills: RC, RF, OQ, Foc,
Enc, CO

Transcript 4 Due

Core:
2d, 2e,
2f, 5f,
5g
School:
3f
Core:
2d, 2e,
2f, 5f,
5g
School:
3f
Core:
2d, 2e,
2f, 5f,
5g
School:
3f
Core:
2d, 2e,
2f, 5f,
5g
School:
3f

reassurance, using one’s own
perspective, appropriate
encouraging skills, RC and
summary; skills: opening
summary, RC, RF, Foc, Enc, CO,
final summary
reassurance, using one’s own
perspective, appropriate
encouraging skills, RC and
summary; skills: opening
summary, RC, RF, Foc, Enc, CO,
final summary

Transcript 5 Due

Transcript 6 Due
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Chapter 7, Record session

Core:
2d, 2e,
2f, 5f,
5g
School:
3f

Reflection of Feeling, facilitating
more or less emotion in a session;
skills: opening summary, RC, RF,
Foc, Enc, CO, final summary

Transcript 7 Due

Chapter 8, Record session

Core:
2d, 2e,
2f, 5f,
5g
School:
3f

Check in on Wellness Plan, 5
Stage Counseling session; skills:
opening summary, RC, RF, Foc,
Enc, CO, final summary

Transcript 8 Due

10/26/21

Chapter 10, Record
session

Core:
2d, 2e,
2f, 5f,
5g
School:
3f

Caring Confrontation; Reflection
of Meaning and Interpretation;
Skills: opening summary, goal
setting, RC, RF, Foc, Enc, CO,
CC,final summary

Transcript 9 Due

11/2/21

Election Day No Class

None

None

None Transcript 10

Chapter 11, Record
session

Core:
2d, 2e,
2f, 5f,
5g
School:
3f

Chapter 12, Record
session

Core:
2d, 2e,
2f, 5f,
5g
School:
3f

Reflection of Meaning and
Interpretation; Skills: opening
Nothing Due
summary, goal setting, RC, RF,
Foc, Enc, CO, CC, RM, EM, final
summary
Self-Disclosure and appropriate
feedback; Skills: opening
summary, goal setting, RC, RF,
Transcript 11 Due
Foc, Enc, CO, CC, RM, EM, final
summary
Concrete skills and Cognitive
Behavioral Theory, Skills: opening
summary, goal setting, RC, RF,
Transcript 12 Due
Foc, Enc, CO, CC, RM, EM, final
summary

10/12/21

10/19/21

11/9/21

11/16/21

11/23/21

11/30/21

Chapter 13, Record
session

Chapter 14, Chapter 15,
microskills and Five-Stage
Session; No recorded
session

Core:
2d, 2e,
2f, 5f,
5g
School:
3f
Core:
2d, 2e,
2f, 5f,
5g
School:
3f

Skill integration, planning a
session, Skills: opening summary,
goal setting, RC, RF, Foc, Enc,
CO, CC, RM, EM, final summary

Due

Transcript 13 Due
Wellness Report Due
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APPENDIX A
Tape #1
August 28, 2021
Statement
Cl #1: I’m just really confused about what to tell my mother
about what really happened at the party. I mean I didn’t
mean to drink so much, but I did and then made a bad
decision to have sex with that boy from school.
CO#1: Well, __________ you sound concerned and angry
with yourself and your decisions. I also hear that you feel
shameful about your behavior at the party.
Cl #2: I am, I really worry about what the other kids think
about me now.
CO#2: Tell me more about your worry.
Cl#3: I just don’t know what kids will say, or what that boy
will say about me. I don’t want to be seen as the school slut.
CO#3: You are worried that others will see you as a slut and
I want to hear more about what you are most worried about.
CL#4: I want so much to be able to do over the whole night,
but I can’t do that, so I just wish we would all forget about
it. I wish I could forget about it.
CO#4: You should talk to him about what he is saying about
you.
PS: Tell me more about the shame you feel right now.
CL#5: I have had sex before, so that’s not the big deal; it’s
just that he’s a popular boy in school and might blab all over
about what we did. I don’t want everyone to know that I
went all the way.
CO#6: You worry more about your reputation than what
you actually did that night. I wonder if I’m hearing you
correctly.
Note: Preferred Statements are allowed on all tapes.
Three paragraphs:
Strengths
Areas to Improve
Goals for Next Tape/Practicum

Skill/observation
looking down

RF
Crying
Foc
RF & Foc

Ugh! Advice!
Foc

RF/Check out

13
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APPENDIX B
Informed Consent CE 658
One of the requirements for this course is that we practice counseling skills, including
administering, scoring, and interpreting assessments with volunteers.
Clients may wish to discuss real concerns that they have had in the past that are resolved, or they
may prefer to role-play a problem or an issue that does not necessarily relate to them. Clients
may also be given scenarios to play by your instructor.
Here are some important parameters of these practice sessions:
•

Confidentiality. Anything you share in past real or role-played situations will remain
confidential and remain with your counselor except for several important exceptions
which must be reported as required by the state law: (1) a serious issue of harm to yourself; (2) indications of abuse or neglect of children, vulnerable adults or the elderly; (3)
other special conditions as required by Minnesota or Wisconsin. We may also be sharing
your work as a client in class to demonstrate skills by your counselor, with your
permission.

•

Audio and Video recording. An important part of counselor interview training is making
a recording and viewing the work. If clients wish, counselors can turn off the recording
equipment at any time. Recordings and written transcripts of the recordings will be
destroyed at the end of the course. All work will be viewed by the counselor and the
instructor of the course, and at times the class with the client/counselor permission.

•

Boundaries of Competence. Beginning interviewer and students can not do formal
counseling and therapy. This is a practice session, so students can learn more about
interviewing skills. Feedback is encouraged

_____________________________
Volunteer Client Printed Name
______________________________
Volunteer Client Signature
_______8.24.21-11.30.2021__________
Dates of Interviews
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